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Abstract
This thesis examined various methods of how technology could better support English
language learners in and out of the classroom, and how educators should utilize
technology to better support English language learners across all age ranges. The author
reviewed articles within the technology in education concept and organized them into
four categories, which are Blog-assisted and social media-assisted language learning,
technology usage in the classroom, and recommended applications. The author
analyzed the benefits and limitations of each method and provided suggestions and
strategies for utilizing technologies to support English language learners. On the bright
sight, the technology strategies reviewed in this research have a positive impact on
English language learners. They are effective instructional tools since with their
convenience, accessibility, flexibility, and autonomy, students’ learning motivation, and
engagement could be easily increased. They could also create extended social
interactions among the participants, which is beneficial for building a learning
community and positive relationships. However, choosing the right fit technology
methods according to the age range of the students; using scaffolded instructions, and
modeling digital citizenship are the factors that educators should be aware of when
designing the course.
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CHAPTER I: INTRODUCTION
Language learning starts from the beginning of one’s birth and continues
throughout one’s life. It is an ongoing, active, and recursive learning process. Children
learn the language as a tool to express themselves, share their feelings and thoughts,
and build relationships with their family members, friends, and teachers.
Since globalization has made the world into a more connected and
interdependent community, English is the most commonly spoken and official
international language. It has a fast-growing learning population around the world.
According to British Council member John Knagg, around the world, there are more than
1.5 billion English-language learners (Beare, 2019). International schools particularly
have a high level of responsibility for English teaching due to the diversity of students’
nationalities, cultures, and languages. Over 60 percent of students at Nanjing
International School are English language learners. They are the fastest growing
population of students in our school system. According to NCELA, one out of every four
public school students will be an ELL by the year 2025.
Rationale
Although some of these ELL students are bilingual speakers, there are still those
with particular educational needs, such as academic vocabulary, extra time, and
linguistic accommodations (Hilliker, 2018). In addition to this, ELL students are also
facing some other imperceptible difficulties. For example, individual personality, cultural
differences between their own and the host country, and a lack of a sense of belonging
could have a potent impact on building walls of separation with their peers (Lyons,
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2018). However, zooming out and focusing on all kinds of International Schools all over
the world, meeting the diverse needs of English language learners is a demanding and
challenging task for teachers in every educational setting.
Since the 1990s, the innovation and revolution of modern technology and social
media have had a huge impact on everyone’s lives, as well as in every educational
setting. More and more educators are using technology in their everyday teachings,
such as websites, online applications, and even social media (Andrei, 2016; Bailey &
Almusharraf, 2021; Carr, 2012; Gedera, 2012; Kao & Craigie, 2014; Kitchakarn, 2016;
Kung, 2015; Li et al., 2017; Miceli et al., 2010; Miyazoe & Anderson, 2010; Noytim, 2010;
Prince, 2017; Reyes, 2014; Shih, 2011; Slim & Hafedh, 2019; Sun, 2010; Trajtemberg &
Yiakoumetti, 2011; Wang et al., 2016; Yang, 2009; Yip & Kwan, 2006). They have
demonstrated that within an online environment, blog discussions and educational
social media not only can support ELL students with English language acquisition but
also can help foster a sense of community among language learners. These studies have
referred to different conceptions of a sense of community.
COVID-19 has driven over 1.2 billion children out of school as the globe has been
ravaged by a pandemic since 2019. Education has changed tremendously due to the
advent of online learning, where instruction takes place remotely and on digital
platforms. Since COVID-19, there has been a significant increase in utilization of
language applications, virtual tutoring, video conferencing tools, and online learning
software. (Li & Lalani, 2020). As an English language learner, the author was eager to
find out how we might better utilize technology to support English language learners
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within an online learning environment; what are the benefits and limitations of blogassisted and social media language learning; examine and recommend suitable online
websites and applications for English language learners.
Theoretical Framework
This research was based on the study of Dr. Sonny Magana on enhancing the art
and science of teaching with technology, where he stated, “Teachers must also
understand and apply efficient pedagogical principles in order to wield technology tools
with maximum impact” (Magaña & Marzano, 2014, p.1). On the other hand, in his other
book, he defined three different stages of learning in the modern era, which are T1
translational, T2 transformational, and T3 transcendent (Magaña, 2017). In his theory of
educational technology, although students are learning a lot, there is a greater
awareness that educators can’t possibly have a modern learning system without using
modern tools to serve the needs of modern learners and prepare them for the future. If
teachers only focus on the technology tools or even on the use of these tools, they are
missing an opportunity to create any pedagogy. So, dive into the use of technology is
important, which means pedagogy first, technology second. When it comes to modern
teaching and learning, high pedagogy provides the foundation, and high technology use
provides the reinforcement.
Some or most of the teachers are still using pedagogy that was created in the
19th century, which is the tell-and-practice methodology. Teachers tell the students
what to memorize and what to practice. Students then go and practice that knowledge
and retain it. Then students demonstrate their ability to repeat that content knowledge
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on tests or assessments. This type of methodology does not prepare students for the
complexities of this modern world. Since we are in the digital age, the students must be
fluent in knowledge production, knowledge contribution, knowledge generation,
analysis, problem identification, and critical exploration (Magaña, 2017). Therefore, by
learning and understanding Dr. Sonny Magana’s theory, the author then decided to
explore a deeper and more meaningful educational technology field.
Definition of Terms
The following sections explain specific terms used within the technology
education field. It is important to understand the differences between the way that we
normally use technology to communicate and the way that we use technology to help
with language learning.
Blog-assisted Language Learning
A blog (weblog) is an online platform that allows users to publish and share their
ideas and contents with worldwide by uploading posts or files. Blog in an educational
context includes two areas which are instructor weblog and student weblog (Mora,
2013). An instructor’s weblog is where our instructors use these blogs to share
information with their students and serve as an additional channel of communication
with them. Student weblog, which is mainly reviewed in this study, blog contributed
mostly by students; they upload posts and give comments to their peers by following
instructors' guidelines (Mora, 2013). This study also examined the benefits and
limitations of using student weblog as one of the teaching methods within the language
learning environment.
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Social Media Language Learning
Social media is a communication platform based on the Internet. It allows users
to create websites, have conversations, and share information without the limited by
physical distance and boundaries. Combining social media and education together
creates multiple opportunities to improve learning methods. Using social media in
language learning, English learning especially offers opportunities to connect with more
English speakers (Nasta, 2019). This study reviewed a few of the most popular social
media platforms that are utilized in the educational context.
Technology in Classroom
With the development and innovation of science and technology, the
technological products in modern classrooms are updating with each passing day. A
Digital board with a touchable screen is replacing the traditional blackboard and chalk
(Andrei, 2016). Digital cameras and iPad are more efficient to record students’ learning
products and progress (Zadvinskis, 2022). Computers and laptops have large storage
than physical textbooks (Bando et al., 2017). All these benefits have a huge impact on
supporting students’ motivation and engagement.
Research Focus
A review of literature will seek to answer the questions: What role does
technology and social media have for English language learners? How might educators
use technology and social media to better support English language learners? The
review will focus on the methods and strategies that other educators have already been
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using to examine the strengths and weaknesses of each method. It will be helpful for
teachers to identify the most effective methods and avoid the drawbacks.
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Chapter II: Literature Review
Chapter II reviews the published literature on the technology used in English
language learning. It will examine the benefits and limitations of how technology is used
in English language learning, including Blog-assisted language learning, social media
language learning, technology usage in the classroom, and suitable applications for
English language learners. A review of the literature will seek to answer the questions:
•

What is the role of technology in supporting English language learners?

•

How might educators use technology to better support English language
learners?

The review will focus on the methods and strategies that other educators have
already been using to examine the strengths and weaknesses of each method. It will be
helpful for teachers to identify the most effective method and avoid the drawbacks.
These searches were narrowed using the following keywords: “Blog-assisted language
learning," "English language learners," "Blogs," "Technology for language learning,"
"Digital learning classroom," “Social media," and "iPad in education."
Blog-assisted Language Learning
To date, many researchers have conducted in-depth studies and comparisons of
articles on the use of advanced technology such as blogs to assist English language
learners, and most studies have shown that blogging technology has a positive effect on
the acquisition of English language learners (Gedera, 2012; Kung, 2015; Miceli et al.,
2010; Miyazoe & Anderson, 2010; Noytim, 2010; Sun, 2010; Trajtemberg & Yiakoumetti,
2011; Yang, 2009).
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Kung (2015) conducted study in an academic writing course at a research-based
institution in the United States to investigate advanced English language learners'
perspectives, attitudes, motivation, and confidence in Blog-assisted Language Learning
(BALL). There were 34 participants purposefully selected who were from various majors
and courtiers (Kung, 2015). During the study, it was confirmed that all sessions were
conducted in a computer lab and provided with a computer for their blogging entries;
also, all the participants had internet access at home for their blogging. In the first week,
the teacher taught the procedure of creating a blog account at www.blogger.com. The
instructor also created a tutor blog for all the participants as the major communication
tool as well as for supervision and assessment. The participants were required to keep
their blogs updated and to comment on their peers' online writing. Every week, all
participants had to provide two movie evaluations and two news summaries to their
blogs for instructor and peer feedback. To put it another way, students' remarks were
factored into their final scores. To collect learners' opinions and attitudes about Blogassisted Language Learning, all participants completed an open-ended questionnaire
and semi-structured interview on the same day, immediately after the course, in the
same computer lab. According to the statistics, 76 percent of the participants thought
BALL writing education was beneficial (Kung, 2015). Additionally, more than half of the
participants expressed satisfaction with the writing training provided through Blogassisted Language Learning. Kung (2015) also stated that two factors, namely novelty
and constant thinking skills in English for blog entries, have been identified as
contributing to students' learning interests and convinced beliefs, making Blog-assisted
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Language Learning an effective instructional tool for their writing instruction. It is easy
to conclude from Kung’s (2015) research that with the convenience, accessibility,
flexibility, and autonomy of Blog-assisted Language Learning, over 50% of the
participants had become active writers. However, on the other hand, Kung (2015) also
discovered that more than half of the participants had experienced too many online
distractions in class. During class time, 60% of the participants acknowledged to looking
at irrelevant stuff online, such as news, social networking websites, and video clips.
Additionally, students’ lack of technical skills, not enough teachers and students’ faceto-face interaction, lack of technical support for both teachers and students, and
students’ self-management skills were also found to be potential problems.
Similar potential values of Weblogs were also mentioned in Noytim’s (2010)
research. The study took place at Nakhon Pathom Rajabhat University during the second
semester of the 2008 academic year. Students ranging in age from 22 to 24 who are
majoring in English at the undergraduate level, were enrolled in a course that focused
on developing students’ reading, thinking, and writing skills in academic English. Besides
reading academic texts in English, summarizing, having class discussions, doing oral
presentations, and paper-based writing, these students were also required to create
individual Blogs on Blogger. They were required to post ten blogs, and the topic of these
ten blogs was chosen by the teacher. The students were also asked to respond to their
classmates' blogs. At the end of the semester, 15 interview questions on students'
experience of using the weblog, perceptions, and attitudes towards the use of the
Weblogs were answered by all the participants. From the results, Noytim (2010)
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concluded that Weblogs enhance students’ analytical and critical thinking skills. Many
students in the research claimed that Weblogs provide a more free writing platform.
They also indicated that Weblogs helped them improve their writing and reading
abilities, as well as their vocabulary. Writing and studying English became more
motivating and confident as a result of weblogs (Noytim, 2010). Moreover, students also
used weblog as a place to record their reflections on the classroom learning
experiences. The students also mentioned that reading and commenting on their peers'
blog posts helped them to create extended social interactions, build good relationships,
and create a sense of learning community.
Trajtemberg and Yiakoumetti (2011) have also done the research. The goal was,
however, to investigate students' own self-expression and awareness of their peers'.
They aimed to see if the collaborative and personal journal aspect of blogs can lead to
increased motivation for English language learners to participate and express
themselves. In accordance with Trajtemberg and Yiakoumetti (2011), having a blog that
presents an English writing experience similar to a diary will enable students to feel
comfortable expressing themselves in written English. They had the freedom to choose
when and what to post on their published blogs. The extra posts beyond the course
requirement that they published and interactions they had with their peers would
consider their promoted learning motivation and autonomy. (Trajtemberg &
Yiakoumetti, 2011). The participants of this study were sixteen students who were
native Spanish speakers and one English teacher who was a native speaker. Even though
students' English language skills are at a low level, English was still employed
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systematically and formally in this course. All participants were required to upload 13
posts on the topic of general English on their blogs (Trajtemberg & Yiakoumetti, 2011).
In their study, the English teacher played an important role since the teacher left
comments on each student's blog post as a follow-up to the tasks that the students had
written on their blog. Those comments were the feedback to the students' posts as well
as the motivation to encourage student interaction and communication, and as
examples for the students so they understand how to leave comments on their peers’
posts. Since the teacher did not correct students' language mistakes, the comments
were informal. The first strategy was that the teacher included questions in his
comments in order to promote interaction (Trajtemberg & Yiakoumetti, 2011). Instead
of leaving a normal comment, comments that with questions successfully trigger more
responses from the students. Since taking part in the discussions wasn't required in this
course, so the students chose to interact more with each other's posts for their own
reasons, not to gain higher grades. The second strategy the teacher employed was to
motivate response and engagement among students using humorous language.
Creating an informal and relaxing online learning environment helped motivate the
desire for students’ interactions. The third strategy that the teacher employed was the
provision of examples from his own interests and opinions. Students also made
comments and replies, following the teacher's example, sharing their interests and
perspectives on topics expressed by their peers. “This strategy seemed to trigger a sense
of belonging that made students feel encouraged to leave comments themselves”
(Trajtemberg & Yiakoumetti, 2011, p. 441). Although in the face-to-face traditional class
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setting, the teachers may use these strategies similarly, however, through these
comments, the teacher was not only modeling the correct ways of writing in English, but
also scaffolding the students into the process of collaborative writing. There were many
encouraging comments that students left on each other's posts. To conclude above,
commenting was an effective strategy for encouraging students’ participation and
conversation. Since the students must read through their peers' writing, it was also a
great method to improve their reading abilities. Furthermore, the instructor was equally
critical in this type of course; dedication to the subject, raise questions while
commenting, use of informal and humorous language, and sharing examples based on
his own interests contributed to its success.
One of the most effective strategies to develop pupils' target language abilities is
to have them write a lot. Sun (2010) conducted research on using blogs as the main
platform to approach extensive witting in foreign-language classrooms. In the research,
Sun (2010) compared the characteristics of extensive writing and blog writing which
overlap each other. For example, both extensive writing and blog writing allows
students to write on a wide range of topics, and students can write at their own pace.
However, blogs provide a wider platform that allows students to share their thoughts
and writing with wider audiences, which might promote students' writing motivation.
Based on the comparations, three hypotheses were made by Sun (2010, p. 328), which
are:
(1)students would perform better on their last three blog entries than they
would on their first three blog entries; (2) writing extensively on the blog would
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foster a variety of strategies used in the students’ blogging process; and (3)
students who write extensively on the blogs would hold positive perceptions of
blogging.
Twenty-three undergraduate students at a university in Taiwan, China, participated in
this study. They were asked to upload 30 blog posts and make ten responses or
comments to their peers' posts for this course. Since the blog writing was an out-of-class
activity, students had the freedom without time pressure to explore blogging features
and transport their extensive English writing skills that they learned in class to their blog
posts. By reviewing students' blog posts, Sun (2010) discovered that students were using
more complex writing language and writing skills towards the end of the course.
Students' writing performance improved remarkably, especially on mechanics and
organization. Sun (2010) concluded that using blog activities as an assist program during
the out-of-class time has made a significant and positive impact on enhancing students’
English writing skills. It also provided an effective learning environment for students to
encourage authentic and purposeful English usage. On the other hand, Sun (2010)
stated the importance of student privacy due to the public nature of the Internet.
Student personalities, such as social anxiety, should also be considered when designing
a blogging program.
Gedera (2012) conducted research aimed at how students experience accepting
and offering peers’ feedback through blogs as integrated activities into the English
language learning course. Through her study, Gedera (2012) also suggests different
types of activities that could be beneficial in developing English language learning
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students' writing and editing skills. The participants of this study were students who
enrolled in a private university in Malaysia. The students had spent a year learning
English as a second language and were thus proficient in basic English writing and
computer abilities. To carry out this research, the students all created their own blogs
on Blogger.com. Students used a blog as their online portfolio where they were able to
publish their assignments and, most importantly, provide and receive feedback from
their teacher and peers. A set of guidelines were introduced to all the students before
they started providing suggestions and feedback on their peers’ work. After students
uploaded their first draft of the assignment on the blog, they have to provide feedback
on their peers’ work using the guidelines. To ensure that all students got comments on
their writings, they were given the option of appointing two friends to provide input
(Gedera, 2012). Students may rewrite and amend their initial draft after receiving
recommendations and criticism from their classmates, and then post the second draft
on the blog. The teacher will then double-check the assignment and provide comments
in order for the students to publish the final version of their work to the blog. According
to the blog feedback questionnaire, 92 percent of students believed that peer feedback
rules were useful in offering feedback to their peers at the conclusion of the semester.
No one said they were embarrassed or disappointed or upset; 96 percent of the
students felt that getting and offering comments helped them improve their writing
abilities, and all 26 students believed that sharing their writing on a blog is a good idea
(Gedera, 2012). To summarize above, it was a successful project for the students to
improve their writing and editing skills in English by providing and receiving feedback
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through blogs. It was also less stressful for the students since they did not have to meet
the person face-to-face, and they had more flexibility since they could work at their own
pace. On the other hand, students were uncertain about their peers' mistakes and
sometimes found it challenging to provide constrictive criticism were two concerns
brought up by the students. These concerns should be considered in future studies.
Miceli et al. (2010) conducted research that investigated the extent of the
student participation and analyzed their communication patterns in the blog to find out
the function of the blog in nurturing a sense of class community. Blogs, according to
Miceli et al. (2010), can add a valuable layer of authenticity to learners' reading and
writing experiences in the target language; they also have the potential to engage
learners who are quiet in class due to shyness or anxiety. Finally, blogs can provide a
positive platform for authentic communication among all students, fostering a sense of
belonging to a class community. Therefore, Miceli et al. (2010) designed a blogging
program for 17 students who were learning Italian. Their article focused on two
questions: how much did the students contribute to and read the blog, and how much
did they contribute to it? Was the blog beneficial to the kids developing a feeling of
community? To answer both research questions, Miceli et al. (2010) measured the
numbers and lengths of the student contributions to the blog, and they also measured
manifested connected voice in the students’ blog. The numbers and lengths of the
students’ contributions to the blog refer to students’ participation in the blog, and the
greater use of connected voice refers to a high sense of community. After one semester
of using the blog, Miceli et al. (2010) collected data through two non-anonymous
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questionnaires. From the responses, the students not only saw the blog as a useful tool
for practicing reading and writing skills but also experienced it as a community (Miceli et
al., 2010). The blended learning environment, the teachers’ voices, and the personal
style of communication were discovered as three main factors that were helpful to
make this program successful.
Similarly, Yang (2009) has also conducted research on “How can a blog promote
critical reflection and community of practice?” To answer this question, Yang’s research
(2009) focused on 43 English as Foreign Language student teachers who were 22-yearold junior students. The instructors of this study created a blog to be able to
communicate with all 43 students. The students were required to post on the blog their
thoughts and reflections about their teaching experiences after each class meeting or
practical teaching session. They also had to make comments or share thoughts about
their peers’ posts. Students' comments, group reflective dialogues, and a questionnaire
at the end of the semester were the three main data sources that Yang (2009) collected.
According to the data, most of the participants had positive attitudes towards using
blogs to support their learning. Half of the participants felt more comfortable and easier
commenting on their peers' posts than discussing the issues face to face. They could
also exchange thoughts and ideas and share experiences on the blog. Therefore, Yang
(2009, p.9) concluded that “blogging did provide a more flexible time and space for
student teachers to reflect and discuss." Making comments and giving feedback on
peers’ posts did lead to a type of inquiry that accentuated critical reflection. On the
other hand, one big issue was mentioned in this study which is anonymity. Grades and
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friendship were two major factors that the participants were aware of when they made
comments, gave feedback, and shared thoughts.
Miyazoe and Anderson’s (2010) study focused on students’ awareness not only
of blogs but also of other two online tools, which were forums and wikis. They also
looked into how successful these three online resources (forums, blogs, and wikis) are in
assisting students in learning the target language. Though attempts have been made to
locate relevant studies on the use of forums for educational purposes, techniques and
conclusions vary widely, and it is still unclear if forums have a positive influence on
students' learning outcomes (Miyazoe & Anderson, 2010). As a result, their study
covered three parts of the identical upper-intermediate level English course in the
second semester at a Tokyo university. All of the pupils were sophomores. There were
61 pupils in all, with 23 students from Class A, 18 from Class B, and 20 from Class C
participating (Miyazoe & Anderson, 2010). Printed questionnaires, interviews, and
written assignments were three quantitative and qualitative methods for collecting and
analyzing data. The greatest distinction between the research indicated above and this
study was that it used all three media (forums, blogs, and wikis) at the same time to
imitate real-world usage of these technologies. In today's world, most students use
many technological platforms in their daily lives. However, based on the data gathered
and evaluated, one possible reason for this is because forum and wiki activities had
great numbers of interaction designed and expected, but blogs were optional; hence,
students may have viewed blogs as private places. However, several of the kids
admitted to reading other people's blogs (Miyazoe & Anderson, 2010). To conclude
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above, all three online writing tools had a positive impact on students’ language
learning progress in an English language learning context. But how to combine different
online writing tools and use their effectiveness in the target language teaching and
learning strategies are the suggested path for future research.
Social Media Language Learning
Nowadays, with the increasing globalization, social media, as one of the most
important communication methods, has been continually changing people’s views on
various aspects of lifestyle, such as socializing, knowledge exchanging, business, and
education. Many educators have conducted studies on using social media within the
education aspect (Bailey & Almusharraf, 2021; Kao & Craigie, 2014; Kitchakarn, 2016; Li
et al., 2017; Shih, 2011; Slim & Hafedh, 2019; Wang et al., 2016). Recently, we have seen
a dramatic change from traditional face-to-face classrooms to online (distance) learning
due to the COVID-19 pandemic. Therefore, social media could also be one of the
efficient ways that support English language learners in the current situation (Pikhart &
Botezat, 2021).
Facebook
Among various social media platforms, Facebook is one of the most popular
social networking mediums having 2.80 billion monthly active users, and it also has 1.84
billion users that visit Facebook on a daily basis. Kao and Craigie (2014) conducted a
study focused on how English usage on Facebook affects English language learners’
achievement levels. One hundred sixty-four participants were recruited for this study.
They were EFL class students from a university in Taiwan. The key measurement for
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students' English level accomplishment was their GEPT scores, which are an evaluation
established by the Language Training and Testing Center and regulated by the Taiwan
Ministry of Education. To gather information about students' English usage on
Facebook, Kao and Craigie (2014) established an English usage on Facebook evaluation
for language learning. From the results, English usage on Facebook made a significant
and unique contribution to the participants' EFL achievement. EFL students do not have
many opportunities to practice English outside of the classroom since English is not
extensively utilized in Taiwanese society. Facebook provides an innovative platform with
capabilities such as conversation, comments, and questions that provide a wide variety
of expressive ability and possibilities to engage with a significant number of English
speakers globally who would not otherwise be accessible (Kao & Craigie, 2014). Kao and
Craigie (2014) also mentioned that personality traits have an impact on students’ English
usage on Facebook as well. Neuroticism was one of the personal traits that had a
negative impact not only on students’ English usage on Facebook but also on their GEPT
scores. Individuals with a high level of neuroticism are more likely to suffer anxiety, lack
emotional stability, and have poor social interactions. As a result, it's understandable
that they'd be apprehensive about talking in a foreign language on Facebook (Kao &
Craigie, 2014).
Similarly, Shih (2011) has also completed research on Facebook. However, an
important part of the study was to examine how a blended learning method including
Facebook and online peer assessment influenced English language learners' writing
skills. There were 23 English majors from a technological university in Taiwan who
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participated in this study. In order to assess students’ English improvement, a pre-test
on English writing was arranged for all participants in the second week of the class.
From week 3 to week 8, all participants received face-to-face learning, and then from
week 9 to week 16, students had Facebook integrated learning. Students were required
not only to upload their weekly writing assignments on Facebook, but also to assess
their peers’ work and provide feedback using the comment function on Facebook as
well. In week 17, all participants have to take a post-test of English writing. In the last
week of the semester, Shih (2011) conducted a survey and interviews to collect
students’ attitudes towards combining Facebook and peer assessment. By comparing
the result of the pre-test and post-test, Shih (2011) found out that all students made
significant progress in their English writing skills; therefore, based on the results, it
appears that this English writing course using Facebook integrated blended learning was
very effective. In addition, according to the result of the survey and interviews, students
agreed that using Facebook as the main platform to post assignments and assess peers'
work was significantly increasing their learning. They also stated that their learning
attitude, friendship, interaction, and motivation were improved by this cooperative
learning method. Therefore, Shih concluded that:
Through this blended instructional approach, the students not only experienced
and learned English writing skills and knowledge but also became more attentive
and willing to express their own ideas in writing and more willing to interact with
other people. Thus, the students’ friendships, communication, and sense of trust
were enhanced (Shih, 2011, p. 841).
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On the other hand, Shih (2011) also provided suggestions to avoid students’ resistance
to peer assessment, such as providing a training session to the students, appointing a
group leader to assist the teaching and learning interaction, and spending more time
checking and correcting students’ online posts and comments.
Kitchakarn (2016) also conducted research focused on what are the students’
perceived ease of use and usefulness of Facebook. She was seeking the relationships
between the students’ learning performance, perceived ease of use, perceived
usefulness of Facebook, and attitude toward doing the activities on Facebook. Because,
in her opinion, students’ attitudes could make a huge impact on their learning
outcomes. The participants of her study were 86 students who were enrolled in a
bachelor’s degree level course called ‘English in Action’ offered at a university in
Thailand during the first semester of 2015. The program last for 14 weeks, was provided
on Facebook in which students were expected to participate in activities aimed at
improving their grammar and writing skills. The students were also required to complete
the assignments that teachers posted on Facebook. They could use Facebook as an extra
platform to discuss with their peers. The assignments included writing tasks, reading
peers’ writing, and giving feedback and comments. In the last week of the course, all
students had to take a grammar and writing test. The result of the test was one of the
instruments to measure students’ English learning performance which was higher than
in other classes taught in the traditional way. Thus, Facebook did support the students
to learn more and deeper about writing and grammar in English. Another instrument
was a questionnaire that collected information on students’ perspectives and attitudes
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toward Facebook usage. The findings revealed that when social media was employed as
a learning tool in the course, students felt relaxed, and the more comfortable they were
with Facebook, the more valuable they thought it was (Kitchakarn, 2016). Facebook’s
functions and interfaces are user friendly, and students use it almost every day;
therefore, the transition of Facebook from a social media platform to a language
learning tool is quite smooth for the students. This smooth transition played an
important role in students’ perspectives toward Facebook. However, Kitchakarn (2016)
also suggested that the instructor should think carefully about which social media to use
while designing the course. It has a significant effect on involvement. According to her
findings, Facebook could be an extra platform for teachers to give supplemental
resources for students to study outside of class in order to obtain knowledge. This gives
them more time in class to focus on other topics.
Bailey and Almusharraf (2021) have studied how to use instructor-led social
media engagement strategies to achieve higher engagement levels in a class Facebook
group by using language play elements. There were two English language learning
classes who participated in distinct Facebook groups, they used a between-group
comparison strategy. Twenty-four third and fourth-year English major university
students from South Korea were in the treatment group, and 26 students were placed in
the comparison group. While they chose Facebook as the social media platform, the
treatment group used instructor-driven engagement strategies more effectively than
the control group, such as encouraging comments and replies, looking for feedback on
ideas, supporting active participation in online discussions, and fostering the use of
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meaningful language for developing communication skills and target language
construction. To complete the assignment, students were required to create their own
threads and to reply to two or more other students' threads. As homework, students
were expected to generate two unique posts and four comments each week. The course
lasted five weeks, and the grade was based on both the quantity of words written and
the number of entries submitted. Students in the treatment group, on the whole, asked
more questions in their primary postings, which led to more comments. This heightened
degree of inquiry might have led to the experimental group's increased use of emojis,
and the symbols contained in emojis. There will be more inquiries and likes, as well as
extended dialogue chains as a result of comments and replies. They had three times as
many reactions per post as those in the comparison group. (Bailey & Almusharraf,
2021). Therefore, Bailey and Almusharraf’s (2021) findings supported that utilizing
instructor-engagement strategies in Facebook language study groups leads to positive
results in blended learning modes such as distance, online, and virtual learning. It also
fosters more meaningful social interactions within the learning community.
Conversely, Slim and Hafedh (2019) had different results from their study. They
have conducted research mainly focused on the effects of Facebook use on university
students’ achievement in English vocabulary acquisition. The participants of Slim and
Hafedh’s (2019) research are 64 third-year students from the University of Tabuk who
were taking a Business Letters course and were split into two groups. The treatment
group was required to follow a Facebook page that included learning materials and
updated information related to the course. However, the control group received
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traditional face-to-face classroom teaching of the same vocabulary content. Both groups
have learnt the identical vocabulary items and have to complete the same tasks, as well
as the pre-test and post-test, throughout the course. According to their pre- and posttest results, there were no significant variations in vocabulary accomplishment between
the regular class group and the Facebook-supported group, which was practically equal.
According to Slim and Hafedh (2019), Facebook might be a source of distraction for
students and interrupt the learning process. Students in the Facebook-supported group,
on the other hand, had a positive attitude towards Facebook tutoring, claiming that the
platform provided a flexible setting for students to communicate and exchange
knowledge. The teachers/instructors/educators need to include more motivation and
scaffolding instructions for utilizing social media as one of the modern teaching
strategies to support language learning for the students.
Texting
Li et al.(2017, p.1) believed that “knowledge of academic vocabulary is critical to
developing the literacy skills required for comprehending literature and informational
texts and writing academic papers packed with complex concepts." Academic
vocabularies often appear more frequently in academic content than in oral
conversation. Therefore, acquisition of academic words for English language learners is
quite challenging. Since the introduction of mobile technologies and mobile networks,
people have been able to access their social media not only from their computers but
also on their mobile phones more conveniently. In this context, educators and
researchers began exploring the possibility of using texting to improve the academic
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vocabulary of language learning students in high schools and universities. (Li et al.,
2017). When teachers start to design vocabulary learning programs, they need to be
aware of providing multiple exposures to target words principally. Otherwise, students
may forget words. Another important factor when designing the vocabulary learning
program is that teachers also need to be focusing on creative interventions, incremental
input, and comprehensible explanations; therefore, the formal classroom instruction
and informal self-guided learning are synchronized. Li et al. (2017) developed a
vocabulary intervention through a texting program called Word Matters, to research
whether the intervention's use of texting is effective in enhancing academic vocabulary
learning for university English language learners and what are their perspectives on the
intervention's use of the texting. Li et al. (2017) invited 48 volunteers from three ELL
classes as the treatment group to compare with 60 ELL students as the control group.
The treatment group received three words over two months through text messages,
one in the morning, one at noon, and one in the afternoon. In addition to receiving a
text message that included a target word, a page reference within the reading, the
word's definition, and an example sentences each night, students were also sent an
email that summarized the three words they learned that day, and a word game quiz of
those words they learned previously. Students got a vocabulary summary which they
can download and print to practice at the end of each week and month (Li et al., 2017).
On the other hand, the control group followed regular class instruction and independent
reading to learn the new words. One week before the intervention, a pre-test was
arranged for both control and treatment groups, as same as a post-test for both groups

31
one week after the intervention. Pre-and post-tests were designed by the research
team, which were 60-item targeted vocabulary tests. In addition, a post-intervention
survey was also completed by the treatment group, and the results of the survey were
analyzed by the research team. From the results of the survey and the interview, most
students' attitudes towards the intervention are positive. Various benefits were
mentioned by the students, such as inspiring motivation, providing word exposures, and
alignment with their main course. The students from the treatment group also agreed
that this intervention “helped enhance their academic vocabulary learning, including
increasing their vocabulary size and contextual understanding of word meanings, and it
also helped their learning of other aspects of language, including their reading and
writing skills” (Li et al., 2017, p.12). To conclude above, it is easy to claim that, using
texting with a “push” mode has a positive impact on supporting academic vocabulary
acquisition for English language learners. On the other hand, on the topic of designing a
text-involved language learning program, Li, Cummins, and Deng (2017, p.12) stated:
It is critical to design effective texting-integrated curriculum based on
considerations such as the simplicity and clarity of text message content, the
appropriate number of text messages sent daily, appropriate difficulty level of
target words, and words chosen carefully to be aligned with program
instructional standards and curriculum.
Therefore, well designed texting-integrated course is a strong reinforcement of
vocabulary acquisition for language learners.
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WeChat
As one of the most popular mobile social media apps in Asia, and on China's
mainland, in particular, WeChat has been gaining an increasing popularity since it went
into the market in 2011. After a decade of marketing progress, by Q1 of 2022, WeChat
had possessed 1.26 billion monthly active users (Thomala, 2022). In addition, WeChat
also has a number of potential reasons that it could be utilized in the pedagogical arena.
First, it is a free application, and it could be installed on smartphones, iPad, laptops, and
desktop computers. It enables for one-to-one, one-to-many, and many-to-many text
and voice message exchange in real-time, making it ideal for asynchronous, semisynchronous, and synchronous collaboration and engagement. It also has one-to-one
and many-to-many video conferencing capabilities. It may be used to share vast
quantities of information with people and groups via text, audio, and video files, to
leave a quick note, or to start a conversation using text and voice chat. WeChat also
supports a number of other languages, including English, Chinese, Korean, Japanese,
and Spanish. It also has an in-app translation feature that can translate up to 20
languages. In order to explore how WeChat facilitates language exchange in teaching,
social, and cognitive presence, Wang et al. (2016) have conducted research focused on
utilizing WeChat for a language exchange program. This program lasted over one
semester in 2014. Two sets of students took part in the study, one from an Australian
university's third-year Mandarin class and the other from a Taiwanese institution
studying English. This online exchange initiative sought to give students with more
opportunities for target language output outside of the classroom by increasing their
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exposure to authentic language input (Wang et al., 2016). There were 30 students in
total and paired up to form their own private WeChat group. Students were required to
complete an ice-breaker activity for the first week and five open-ended mega tasks
every other week. At the end of this course, data that Wang et al. (2016) collected were
including task designer’s reflection, students’ survey, WeChat usage, transcriptions of
corrective feedback, and transcription of interactional discourses. According to the data,
they have discovered that the collaborative nature of language exchange courses via
WeChat had a positive impact on students' learning motivation and attitudes. WeChat
demonstrated its ability to provide options for creating a warm and active social
atmosphere in which students may communicate semi-synchronously and
asynchronously. Audio and text chat, as well as a range of stickers and emoticons,
contributed to the online exchange's trustworthy, easygoing, and pleasant atmosphere.
As a result of WeChat's user-friendliness and media richness, it is advised that it be used
for language learning.
Technology Usage in Classroom
With the explosive development of technology nowadays, technology usage in
classrooms, especially students' technology usage, focus on preparing students for the
future while making teaching and learning more engaged and efficient by encouraging
students to explore their interesting topics and then perusing knowledge and
achievements within those areas. Many educators have conducted research on a variety
of technologies used in the classroom, especially in English language learning classroom,
such as digital boards, computers, laptops, cameras, iPods, and iPads (Andrei, 2016;
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Carr, 2012; Prince, 2017; Reyes, 2014; Yip & Kwan, 2006). Cheung & Slavin (2011) found
that technology-based reading programs improve English language learners' reading
success, and Rodriguez et al. (2012) found that computer-based native language
instructions improve reading comprehension. The technology can also provide
additional comprehension support for ELLs, such as the use of glossaries and/or online
dictionaries to clarify unfamiliar words, phrases, and ideas (Abraham, 2008; Chun,
2011). The usage of a digital board for vocabulary study and revision broadens the
vocabulary of English language learners, and Photostory presentations help them
practice research and speaking abilities (Hur & Suh, 2012). Billings and Mathison (2012)
found that advance organizers on iPods help English language learners increase their
academic knowledge and engagement, in addition, computer-assisted language learning
promotes student involvement (Felix, 2005).
Andrei (2016) conducted her research on how technology could be implemented
effectively in middle school ESL classrooms. In her study, she examined how three ESL
middle school teachers used technology in their classrooms and the factors that
influenced their decisions. The technology included desktops, laptops, digital boards,
overhead projectors, iPads, and internet connections for all devices. The participants
were three ESL teachers with their ESL classes in a public school in the U.S. Andrei
(2016) conducted classroom observations of these English language learning classes
once a week for each teacher for a total of ten weeks, and she interviewed all three
teachers three times each to collect data about how their use of technology. According
to the data, the three teachers were comfortable using the technology, and they used it
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whenever they felt it was appropriate. For example, if technology reduces the amount
of time it takes to complete a task, they will consider employing it, and they use
technology to share resources with the students. Teachers used digital cameras to
document students’ work and projects, and then use laptops to project them on the
digital board to present; iPods were used to record students' reading fluency; Google
Spreadsheets allowed teachers to check the status of students' assignments such as
spelling test scores or literature circle assignments; Google Images or Google Translate
were used as a communication tool for some students. The usage of technology by the
teachers looked to be commonplace, and it was introduced into the classroom on a daily
basis (Andrei, 2016). However, there were a few concerns brought up by the three
teachers. One is technology malfunctions. All three teachers had experienced
technology malfunctions that could potentially interrupt the teaching process. Another
challenge is that they have just limited technological training on how to implementing it
in the classroom. Therefore, they would like to have more professional development on
technology use in the future.
iPad
The first iPad was released in April 2010; even though it was not originally
customized for the educational landscape, educators had found great potential in the
iPad for the education setting due to its size, memory, portability, and functionality. To
further explore the potential impact of utilizing iPad in supporting upper-elementary
English language learning students, Prince (2017) conducted a study at an international
school. The language of instruction in that school is English; however, 60% of the
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students are English language learners. The participants of Prince's (2017) study were
eight male fourth-grade English language learning students in the 2012-2013 academic
year. These eight students had the opportunity to use the iPad as their support tool
during their content-area lessons (science and social studies). By collecting students’
artifacts and journals, class observations, and participants interviews, ELL students were
engaged in using iPads in topic classes, according to Prince (2017), and research
participants, including teachers and students, recognized language and cognitive
progress in ELL students when using the iPad. The variety of features of the iPad was
useful to students and teachers, such as the costumed international keyboard, image
search as the visual dictionary, and translation apps as the communication bridge for
students and teachers. iPad was beneficial for these English language learning students,
especially in one-to-one situations. It promoted the interest in learning and students'
engagement. The engagement and motivation promoted interaction with content and
the use of English (Prince, 2017).
Reyes (2014) conducted a study about the effects of iPad Apps on students’
achievement in literacy, especially focused on the students in second and third grade.
28 students in second and third grades from a Northern California suburban school
participated in the study. These 28 students, which was the focus group, were selected
from a total of 74 students, all second and third-grade students, which was the control
group. The study lasted 18 weeks in total, but the control group of 74 students only
received English Language Arts iPad apps-based teaching in the classroom during the
last eight weeks, five days a week, for 20 minutes each day. Each student in the focus
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group was given an iPad, and the iPad apps were carefully chosen to help them achieve
specific literacy goals. (Reyes, 2014). To demonstrate that the iPad app-based
instruction and intervention effectively enhanced literacy achievement, three
independent formative assessments, which were STAR Early Literacy Enterprise
Assessment, CBM Reading Fluency Assessment, and Lexia Placement and Progress
Monitoring Assessment, was completed by all 74 students. By comparing the results
from these assessments, students from the focus group have shown greater
improvement than the students from the control group. Throughout the curriculum, the
amount of time spent in education and practice, as well as the content and design of the
applications, all contributed to improving student performance. Furthermore, two
teachers who also took part in this study credited the iPad, claiming that the iPad's
touch screen design aided in student learning during the study (Reyes, 2014).
Conversely, in Carr’s (2012) study, she examined the effects of taking iPads oneto-one with fifth-grade students, focusing on their achievement in mathematics. The
participants were two groups of fifth-grade students from two different elementary
schools in Virginia. There were 56 fifth-grade mathematics students in the experimental
group and 48 fifth-grade mathematics students in the control group. The effect of iPad
use on fifth-grade students' mathematics performance was explored over the course of
one academic quarter. The teachers of the experimental group were trained in iPad use,
and iPads were distributed to the students after the training. The main data of this study
was the results of pre-test and post-test assessments in which all 104 students
participated. According to the results of the tests, Carr (2012) found that both the
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control group and experimental group had a positive difference; which control group
had a 6.67% improvement, while the experimental group had a 6.64% improvement.
With only a 0.07% difference between the two groups, it is hard to conclude that math
activities supported by iPads, did not have a significant impact on students’
mathematics achievement. However, some limitations were also mentioned in Carr’s
(2012) study, which was (1) not equivalent mathematics achievement before the
experimental of the two groups, (2) small participant numbers with two different math
teachers for two groups, and (3) iPad applications were not clearly mentioned.
Online Games
Regarding the language learning process, vocabulary learning is often perceived
as boring by learners. Yip and Kwan (2006) conducted research on how efficient online
games were for vocabulary learning. The participants were 100 university freshmen who
were randomly placed in six groups, the first three groups were the experimental group,
and the last three groups were the control group. Each of the three teachers involved in
this study was responsible for teaching one class in the experimental group and one
class in the control group. As a part of the experimental program, the experimental
group had to learn a selected vocabulary of words by browsing the vocabulary websites
essentially alone, while the control group had to learn it through activity-based classes.
Every student had to take a pre-test and post-test. The experimental group was given
questionnaires after their post-test to assess the online word websites' effectiveness in
helping students to learn vocabulary and their design. Five randomly chosen students
from the experimental group were invited to have a group interview, followed by
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another group interview of three teachers. By analyzing the results of the pre-test and
post-test by both the experimental group and control group, Yip and Kwan (2006) found
out that the difference in the pre-test score between the experimental and control
groups was small, and there was a huge difference of post-test score between two
groups, with the experimental group had a much better result than the control group.
This means learning vocabulary with games from vocabulary websites is more effective
than in a traditional activity-based classroom. By analyzing the results of the survey and
the interviews, about 80% of the respondents found the interface of the selected sites
well designed, and they were satisfied with the navigation and instructions. In this
study, 68% of the respondents preferred to learn vocabulary through websites and
games rather than one-on-one instruction (Yip & Kwan, 2006). Therefore, Yip and Kwan
(2006, p.246) concluded “that learners playing online vocabulary games tend to learn
better and could retain the learned vocabulary for a longer period and retrieve more
words than those who simply attended face-to-face lessons without accessing the
vocabulary games”.
Recommended Applications
As mentioned above, technology usage in the classroom has a positive impact on
students’ engagement towards learning, language learning especially. Now, in this part
of the study, various applications will be examined specifically about students’
engagement in learning. These applications include iPad Apps and websites.
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Book Creator
“Handheld mobile devices are part of young children’s everyday life as they
observe others use and engage with such devices. Early childhood education does not
ignore the popularity of mobile touch devices and starts to investigate how tablets,
especially iPads, can improve learning and teaching” (Tavernier, 2015, p.249). In her
study, Tavernier (2015) examined the accessibility and suitable level of an application
named “Book Creator” in enhancing 3-5 years old children to express themselves. “Book
Creator” is an app that can be installed on iPad, browsers, and computers. It allows
users to create, share and read digital books. Users may either create their own material
by typing, sketching, or uploading self-made films, audio files, and photographs, or they
can leverage online multimedia resources from the Internet to create their own books.
Tavernier (2015) spent 12 weeks observing the implementation of Book Creator in an
international kindergarten in Hong Kong. Twenty-seven students aged 3-5 years were
the subjects, along with teachers and researchers. The researcher co-designed the
activities with the teachers and was involved in all planning and revision processes. They
divided 12 weeks into three sections which were Familiarization Phase, Application
Phase, and Creating Phase. Researcher guided students through the familiarization and
application phases of their learning by demonstrating to them how to use each function
effectively. In addition, children were given time every day to free play with the Book
Creator, so they could experience and practice their newly acquired skills within a safe
environment and according to their individual pace (Tavernier, 2015). During the
creating stage, students were allowed to use their new skills in Book Creator to create
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their own artifacts independently. Data was collected by the researcher through video
recording during the session. Then analyzed these videos with the teachers focused on
three areas: children’s tablet use behavior, level of involvement, and level of Book
Creator usage. Through these videos, Tavernier (2015) has discovered that Book Creator
is a complex app with many functions and editing options. These novelty experiences
inspired children’s excitement and interest in using the app. However, some of the
students felt overwhelmed by the various options since they could not memorize the
location of each function. In addition, the range of available functions and choices in
creating books also hindered some students’ ability to express their ideas. The app's
potential can be fully realized only through practice, so mastering all its functions
requires a considerable amount of patience (Tavernier, 2015). Nevertheless, once the
students overcome these barriers, Book Creator is still an effective app that can and will
support students to become more confident in expressing themselves by creating digital
books.
Hasanudin and Fitrianingsih (2018) investigated the Book's creator as well.
However, they investigated the impact of implementing the process approach in
combination with Screencast-o-matic and Book Creator on students' argumentative
writing in the English language learning writing classroom, as well as the students'
reactions to the implementation of the process approach in combination with
Screencast-o-matic and Book Creator on students' argumentative writing. Screencast-omatic is a simple and free tool for recording and editing video. This tool is intriguing
since learners can create a screencast video with the screen recording. It implies they
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may record their screen and narrate it in order to personalize the video (Hasanudin &
Fitrianingsih, 2018). This study included 31 high school students who were enrolled in
the English Language Education Study Program's Essay Writing course. Data was
collected mostly by observation, in-depth interviews, and questionnaires. The data
revealed that the students had a unique perspective on learning and writing, which
drove them to gain new insights and information by following the procedures of writing,
sharing, and providing feedback. Students' perceptions of writing were transformed
when they used Screencast-o-matic and Book Creator; they were more creative in
expressing their thoughts and ideas.
Quizlet
A free website that provides language learning tools for students, such as
flashcards, study options, and games, Quizlet aims to help them learn new words.
Abdullah Al-Malki (2020) conducted a study aimed to investigate the impact of Quizlet
on English for Foreign Language foundation students’ vocabulary acquisition. Twenty
foundation English language learners participated in this five-week period study as the
focus group. Instead of teaching the vocabulary in the traditional way, the teacher
created a Quizlet class and shared it with students engaged in learning sets of
vocabulary from different units during college activity hours (Abdullah Al-Malki, 2020).
Pre-and post-tests and students’ final sessions of using the Quizlet were two main data
collection methods to examine the influence of using Quizlet on the English foundation
learning students. The findings revealed that the use of Quizlet significantly improved
EFL foundation students’ vocabulary learning, in particular -ed/-ing/ adjectives and Hot
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verbs- take, get, do, and make (Abdullah Al-Malki, 2020). In addition, Quizlet not only
created a challenging, competing, and collaborative learning environment, but also
created a sense of autonomy. However, one limitation was also mentioned about using
the Quizlet, which was the repetition of the activities. Variety modes activities are
recommended to reinforce students’ engagement.
Çinar and Arı (2019) also conducted research about the Quizlet. They examined
into how Quizlet's online vocabulary application affected vocabulary learning skills and
attitudes regarding English classes. Seventy-one high school students took part in this
study for eight sessions over the course of four weeks. They were split into two groups:
35 in the experimental group and 36 in the control group. Students' retention of
vocabulary acquisition and attitudes about the English course were investigated using
Quizlet. Three major data collection methods were used: a Personal Information Form,
an English Course Attitude Scale, and a Vocabulary Test. At the beginning of the course,
both experimental and control groups were pre-tested. At the same time, the
experimental group had an extra 40-minute lesson to gain basic knowledge and usage
skills about the Quizlet. During the course, the experimental group was lectured by
Quizlet-Based teaching, while the control group was lectured by traditional classroom
teaching. At the end of the course, both the experimental group and control group had
a post-test and a vocabulary test. The vocabulary exam was again performed four weeks
after the session ended as a retention test. When the experimental and control groups'
vocabulary post-test and retention test scores were compared, the experimental group
scored considerably higher than the control group. As a result, Quizlet's online
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vocabulary application significantly aided the students' vocabulary acquisition and
retention. Quizlet also contributed significantly to pupils' favorable sentiments
regarding English learning. Quizlet is proud of the fact that students who receive
Quizlet-based instruction improve their vocabulary acquisition abilities faster than other
students. (Çinar & Arı, 2019).
Raz-Kids
Raz-Kids is an award-winning educational application that can be installed on
tablets and laptops. It can also be used within the website. For primary students, RazKids provides hundreds of eBooks to read and practice with. It offers a wide range of
fiction and nonfiction books to support personalized reading teaching and to support
teachers in assessing students' reading comprehension, reading fluency, and spelling
abilities.
Amelia et al. (2020) conducted research to see how instructors use technology
when teaching English to children using the Raz-Kids Program. One expatriate teacher
and one Indonesian teacher taught English to fourth-grade students at Semarang
International Primary School, together with 12 fourth-grade students. Amelia et al.
(2020) used interviews, video recordings, and document sites to collect data as in-depth
information to analyze the indicators of teachers’ teaching with the help of Raz-Kids. By
analyzing the collected data, especially teachers’ interviews, Amelia et al. (2020) have
found out that Raz-Kids provides various assessment techniques which could help
teachers to assess and monitor students’ learning progress, giving the test, conducting
online quizzes, and giving rewards to students. They also found out that students made
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significant improvements in their reading ability and had a positive attitude towards
using Raz-Kids as their reading material. Therefore, Raz-Kids was recommended as an
educational platform that could support English language teaching using technology in
primary school. However, in this study, data had been limited by the number of
participants, so larger quantitative participants should be considered in the future study.
In a separate study, Marchand (2015) examined whether Raz-Kids help support
students in independent reading as well as increase their reading levels, fluency, and
comprehension by evaluating student scores determined by the Developmental Reading
Assessment (DRA) monthly. A Grade 1 classroom with 18 students, four of whom were
classified as having learning disabilities, was subjected to an online reading program
called Raz-Kids for 15 minutes every week during the sixteen-week literacy intervention
period. The session was split into two phases. Phase A of the program consisted of
monthly tests by DRA, and guided reading levels, comprehension scores and fluency
scores were recorded for every student. Phase B consisted of 15-minute reading
sessions three times a week for 16 weeks using the Raz-Kids reading program. Monthly,
the same DRA evaluation was used to track student achievement and reading levels.
Marchand (2015) plotted each student's scores for both phases into a line graph and
compared their improvement. From the results Marchand (2015) found out that the
Raz-Kids program helps pupils build reading fluency by having them listen to and repeat
the stories. However, it did not appear to aid students in improving their understanding
abilities. This might indicate that computer applications that allow children to listen to
stories being read to them boost the amount of time they spend reading. It may also
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help students increase their sight word vocabulary by exposing them to the numerous
stories accessible in the application (Marchand, 2015). However, by analyzing the results
from the four students with learning disabilities, It revealed that these kids' guided
reading levels had improved, as seen by their increased reading fluency. As a result, RazKids might be a useful addition to struggling readers' reading instruction and small
group guided reading.
IXL
IXL is a customized learning platform designed to support and develop students'
academic skills in subjects including, but not limited to, math and English (ELA). If
students answer a question poorly, this online software gives them examples of how to
finish the issue and gives them prompt feedback with supplementary teaching. The
application also provides educators with feedback on how much time each student
spends practicing, their accuracy, and potential areas for development (An, 2021).
Ruler (2017) conducted research focused on whether students’ math
achievement would be improved by mandatory online IXL Math practice, and to
determine if students spend more time on IXL math practice daily would have a positive
impact on students’ Measure of Academic Progress (MAP) testing results. There were
206 students participated in this study. 95 fifth grade students from the 2015-2016
academic year were the control group. They did not have access to IXL math and
received traditional face-to-face instruction. The experiment group was 105 fifth grade
students from the 2016-2017 academic year. They received blended learning that
combined with mandatory IXL Math practices every week and traditional classroom
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lectures. In this study, both the control group and the experiment group had their math
MAP growth rates compared. Based on the data and the growth rates of the treatment
group compared to the control group, it is obvious that the treatment group has
performed better than the control group. Therefore, according to the results of the
study, Ruler (2017) suggested that online math practice, which was IXL in this case,
generated a positive outcome and should be utilized as additional practice in the future.
However, the limitation of this study was that the control group and the experiment
group were from two different academic school years. Classroom climate, pacing, and
class size were the potential variables that were unpredictable.
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Chapter III: DISCUSSION AND CONCLUSION
Summary of Literature
The purpose of this study was to dive deeper into how technology could better
support English language learners in and out of the classroom and recommend suitable
online applications to teachers.
One widely agreed upon finding from the literature (Gedera, 2012; Kung, 2015;
Miceli et al., 2010; Miyazoe & Anderson, 2010; Noytim, 2010; Shih, 2011; Sun, 2010;
Trajtemberg & Yiakoumetti, 2011; Yang, 2009) as reviewed by the author is that blogassisted language learning has a positive impact on English language learners. It is an
effective instructional tool that could increase students’ motivation by utilizing its
convenience, accessibility, flexibility, and autonomy. It could also create extended social
interactions among the participants, which is beneficial for building a learning
community and positive relationships.
In recent years, social media have affected life in the world, as well as in the
educational community. By reviewing the literature (Bailey & Almusharraf, 2021; Kao &
Craigie, 2014; Kitchakarn, 2016; Li et al., 2017; Shih, 2011; Slim & Hafedh, 2019; Wang et
al., 2016), the author has concluded that social media applications, like Facebook, offer
opportunities for English language learners to connect with more English speakers,
allow them to cross boundaries of their countries, connect, and express themselves on a
global scale. The wide range of expressive capacity and free-cost features catalyze the
popularity of social media applications used within the educational context.
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Although as concluded above, blog-assisted and social media language learning
can be beneficial for English language learners. However, both strategies are related to
the Internet, which means students' personal information might be exposed (Sun,
2010), and distraction on the Internet (Kung, 2015) could be another roadblock to the
students. In other words, high-level self-management skills and maturity behaviors
(Kung, 2015) are required from the students. In addition, students lack technical skills,
do not have enough face-to-face interactions (Kung, 2015), and are uncertain about
their peers’ mistakes (Gedera, 2012) could also limit the positive impact of blog-assisted
and social media learning. Thus, blog-assisted and social media language learning is not
recommended for younger learners.
Among the research on various classroom technologies (Andrei, 2016; Carr,
2012; Prince, 2017; Reyes, 2014; Yip & Kwan, 2006) that were reviewed by the author,
technology (hardware) in the classroom, such as digital board, can be supportive for
expanding English language learners’ vocabulary; camera and photo story presentations
can help them practice research and speaking skills (Hur & Suh, 2012); computerassisted and iPad-assisted activities can increase students’ engagement (Felix, 2005).
iPads, in particular, have various features such as a custom international keyboard,
touch screen, and image search as the visual dictionary were extremely helpful for not
only English but also other language learners. Online vocabulary games are also showing
a positive impact on language learning. Students' learning motivation and engagement
were increased by playing online games meanwhile obtaining abundant vocabulary.
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Over 20 online applications and learning websites, the author reviewed research
on Book Creator, Raz-Kids, Quizlet, and IXL. Book Creator is a complex app that has
many functions and editing options. These novelty experiences inspired children,
especially younger language learners, excitement, and interest in using this app
(Maharani & Santosa, 2021; Tavernier, 2016). Quizlet is a free website that could
support language learners by creating a challenging, competing, collaborative, and
autonomy-leaning environment, which also could provide a significant contribution to
students’ positive attitudes towards language learning (Al-Malki, 2020; Çinar & Arı,
2019). Raz-Kids is an award-winning educational app that can help teachers to assess
and monitor students’ reading progress and support students’ independent reading
skills (Amelia et al., 2020; Marchand, 2015). IXL is a personal learning platform that
could support students’ independent learning not only in English but also in Math. It
provides students with examples and feedback depending on their achievement by the
results of their answers (An, 2021).
Discussion
The first research question of this study was: What role of technology in
supporting English language learners? By researching different types of technology
under the educational concept, it is obvious that technology is playing a core role in
technology pedagogy. In terms of supporting ELLs, it has a positive impact because of its
ability to increase students learning motivation and engagement.
The second research question of this study was: How might educators use
technology to better support English language learners? To answer this question,
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keeping a technology pedagogy mindset is the core of using technology to support ELLs.
When designing a course or a program, educators could apply some of the strategies
and applications that were reviewed and examined in this study.
With the four categories of the literature reviewed by the author, technology
could support ELLs both in and out of the classroom. When applying and utilizing blog
and social media language learning as the extra interaction platform with the ELLs,
educators and instructors should consider the following factors.
•

The balanced time between online and face-to-face lecture time. Language
learning requires real-life communication and face-to-face interactions. An
online platform such as Blog and Facebook should not be the replacement for
essential language teaching and learning. 70%-80% of physical class time along
with 20%-30% of online learning time is ideal.

•

Scaffolded and instructor-driven engagement strategies such as promoting
encouraging comments, seeking the elaboration of ideas, assisting active online
discussions, and fostering the use of meaningful language should be included in
the online teaching elements. Educators should demonstrate great internet
manners to raise digital citizenship awareness for students.
Limitation of the Research
The majority of the research on blog-assisted and social media language learning

strategies was conducted on middle school students and college students. However,
due to these two strategies requiring high self-management skills and maturity
behaviors, it is reasonable that younger students were exclusive in this area.
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During this pandemic period around the world, educators are all facing the
challenging questions of how they can ensure online (distance) teaching and learning
are efficient, authentic, and engaged. However, while blog-assisted and social media
language learning strategies have been studied, there is not enough information about
the specific application that could be recommended for online (distance) teaching and
learning, especially on language learning for younger learners. It is assumed that the
recommended applications reviewed above would also be practical for online (distance)
language teaching and learning.
Implications for Future Research
By regrouping suitable technology tools that the author reviewed in this
research, it is obvious that the blog-assisted and social media language learning
strategies are customized for upper school language learners, while Book Creator, RazKids, and iPad are more attractive to primary school students. However, besides Quizlet
and IXL, there is not much technology support that is suitable for middle school
students. They are not mature enough to utilize social media and blogs, and in the
meantime, they dislike using Book Creator and Raz-Kids for their language learning.
Therefore, more research on suitable technology support for middle school language
learners is much needed.
Another area that is worth researching is the virtual learning platforms. Since
COVID-19 was just outbreak two years ago, research on suitable online learning tools is
still limited. There is a need for more in-depth research that focuses on how efficient,
authentic and engaged virtual learning platforms such as Microsoft Teams, Google Class,
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and Zoom can be within online (distance) learning situations, especially for younger
language learners.
Professional Application
The information in this literature review has enriched my professional
knowledge of English language learning. From a macro perspective, in the context of
foreign and second language teaching and learning, blog-assisted and social media
language learning can increase students’ access to authentic material and opportunities
for genuine communication in the target language tremendously. Building a sense of
learning community could also create a collaborative environment rather than a
competitive one. Students would engage more and learn effectively within such a
positive environment.
Having the same level of engagement expectation for the younger language
learners, I would be utilizing the iPad as the main technology method to support my
daily English language teaching. Personalized and scaffolded supports are critical for
primary students. Grouping and pairing up students based on their language skills and
technology skills would be the key to hitting two birds with one stone. For example, I
would pair up one native speaker with low technology skills with an English language
learner but more familiar with iPad, so they can use each other’s strengths to make up
for their weaknesses meanwhile building positive relationships within them.
From a microscopic perspective, I have obtained many specific strategies and
detailed tips for English language learning. For example, while implementing a blog as
one of the communication tools, instead of leaving a normal comment on students'
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entries, I could leave comments with questions because comments with questions
would trigger more responses from the students. Another strategy that I would employ
is to use informal and humorous language to motivate students’ responses and
engagement. Since creating an informal and relaxing online learning environment can
help motivate the desire for students’ interactions and can also decrease the nerves and
anxiety levels of quiet and shy students. In addition, Wang et al.’s (2016) research really
inspired me by exploring the incredible potential and possibilities of WeChat, which is
the most popular mobile social media app in China. I will research deeper on how I can
utilize WeChat as a collaborative social media platform in a more meaningful way from
an educational perspective.
Conclusion
Through technology and the Internet, students and educators now have
immediate access to a wealth of knowledge. Traditional teaching and learning
approaches are losing their effectiveness in engaging and encouraging pupils to succeed.
Learning with technology and its mobile applications have been utilized widely in the
field of education. Such as this article review has shown insight into the power and
impact of technology on education, especially on English language learning. As the
technology industry has been upgrading the lives of human beings, the education
system should progress with the tide of the times. However, this could only happen if
more and more educators can fully get involved in using technology as a handy tool to
make successful contributions to their educational careers.
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